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To teach or not teach grammar explicitly...

Arguments against

*The study

of grammar promotes knowledge about language not how to use the language.

*We acquire our first lan guage without any explicit knowledge of grammar,

+The natural order in which languages are learned precludes the influence of instruction,

ime i ing i 981).
*If comumunicative competence is the goal, then classroom time is better spent engaging in language use (Krashen, 1981)
Arguments in favour

*Without explicit instruction learners’ interlanguage ofien fossilizes.

i i when they are
Girammar instruction may act as an advanced organizer helping learners to notice features of language
ready.




Arguments jp favour

*Older students’
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of the context to produce socialfy purposeful meanings. g
*Current view of teaching/learnin
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Approaches to teaching grammar

The deductive method -

The deductive method relies on re
with given prompts

asoning, analysing and comparing, *Presentation of an example, *Explanation, *Practice

Sources of inductive instruction

*Realia/Actions.

*Worksheets (can often be structured to inductively lead students to a grammar rule),

*Authentic texts (after listening to a dialogue or reading a text, students can answ
grammatical structures— these may then be used to derive rules).

er questions to highlight certain

*Dialogues.

*Recorded Conversations.

Inductive grammar teaching

*In the inductive method, the teacher induces the learners to realise grammar rules without any form of explicit
explanation.

+The rules will become evident if the students are given enough appropriate examples. .

+The inductive method is more effective in that students discover the grammar rules themselves while engaged in
language use




Teaching Pronunciation

What is pronunciation
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The Basics of Pronunciation

Sounds

A phoneme i i it i
- B}; " [[).[:: V:Fse él;lleilmal;eit?conuastwe umt in thfa sound system of a language. Most English learner dictionaries
P b speakzlza . 1ﬁh01ml::e: i his variation occurs because the exact number of phonemes in English
_ ‘tand the method of determining what is a phoneme and what is an al]
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The phonemes .are divided into vowel and consonant sounds. There are 8 short vowel sounds, 5 long vowel
sound.s, 8 combined vowel sounds called diphthongs. The 24 consonant sounds are divided into 9 unvoiced and
15 voiced sounds.

Stress-timed and syllable-timed language

English is a stress-timed language. A stress-timed language is language where the stressed syllables are said
approximately regular intervals, and unstressed syllables shorten to fit this rhythm (regardless of the number of
the number of unstressed syllables in between). Examples of other stress-timed languages are German, Dutch,
Swedish, Norwegian, and Portuguese. Stress-timed languages can be compared with syllable-timed one, whose
syllables take approximately equal amounts of time to pronounce. Examples of syliable-timed languages are
Spanish, French, Italian, Hindi, Chinese, and Japanese. Learners whose first language is syllable-timed often have
problems producing the unstressed sounds in English (they tend to give them equal stress), and they also have
problems recognising and then producing features of English such as contractions and elision.

In the following example the underlined words remain stressed, even as more unstressed words are added

You me him her
You and _me and him and her

Youand then meandthen  himandthen  her

You and then it’s me and then it’s him and then it’s her

Sentence stress- weak forms

Weak forms are syllable sounds that become unstressed in conmn
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pronunciation and stress works, they will be less mystified about the whole system, and less worried about not
hearing words that aren’t pronounced in the way they would expect,

Which pronunciation?
One important question a tcacher needs to consider, namely which pronunciation variety to teach?

The abbreviation RP refers to ‘received pronunciation’, a UK pronunciation variety, originally from South-Fast
England, but sometimes regarded as a kind of standard educated British English pronunciation. UK-published
coursebooks have mainly offered RP on their recordings. There was a fairly widespread assumplion in many
teaching contexts that all students wanted and needed to learn and communicate in a way that sounds as close to
a UK (or US) native speaker as possible. In fact, sometimes it is hard for teachers to teach an accent that they can
not use naturally by themselves. So, the work on pronunciation can be based on some starting points:

- Students need to learn pronunciation that will allow them to be understood in the contexts where they are
most likely to need to use the language.

- Itis often appropriate to teach a natural model of pronunciation, lo draw atiention to different variations
and to highlight differences in accents that appear in the course material.
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What is vocahulary

*Our everyday concept of vocabulary is dominated by the dicti . i { ; .
thelrnssogiitnd memings, y ctionary; we tend to think of it as an inventory of individual words wig,

*But, does vocabulary consist of single words, or shoul

d we be thinking i S
“knowing” vocabulary actually megn? g in terms of larger chunks of speech? «Finally, what does

What are words?

Examples are:
*Prepositions: of, at, in, without, between,

*Pronouns: he, they, anybody, it, one

*Determiners: the, a, that, my, more, much, either, neither.
*Conjunctions: and, that, when, while, although, or.
*Auxiliary: verbs'be {is, am, are haree | Jo .

Content words arc words that carry the content or the_mqag@pg of a sentence
The classof content words is open. Example are:

Nouns: John, room, answer.

*Adjectives: happy, new, large, grey. (P

*Main verbs: search, grow, hold, have,

-Adverbs; really, completely, very

More than just words...lexical items (multi-word items) . .
/1) Phrasal verbs: they are generally recognised as lexical units consisting of more than one single form (e.g. come across, put up with
etc.)

2| *Idioms: notorious for causing trouble 1o second language learners because the whole unit has a
the meaning of its individual components (e.g, kick the bucket, let the cat out of the bag etc.)

meaning that cannot be deduced from

3’ Collocations: words commonly appearing together in combinations of two or more words that seem to form relatively fixed

" expressions. \/ _

What does it mean to know a lexical item?
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a particular lexical item, used ina specifi
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guage but to the individual or the

i« The denotation of the word snake is “any of numerous scaly, legless, and sometimes venomaous reptiles”,

*The connotationg for the word snoke could include evil or danger

/) | Sense relations

S_vnonymy (partial conceptual synonymy); is essentially a bilatera] or Symmetrical sense relation in which more than one linguistic
form can be said to have the same coenceptual or propositional meaning, This does not mean, however, that the words should be
interchangeable in all contexts. There are no totally substitutable synonyms. E.g - kid vs child / skinny vs thin / house vs home,

~-Antomymy Is a notion of semantic opposition or unrelatedness,

*complementarity: where the presence of one sense component excludes another. ¢.g.: alive vs dead / single vs. married / male vs.
female.

& *converseness: these are contrastive lexical relations where there is a measure of logical reciprocity. e.g.: husband vs. wife / buy vs.
sell, above vs. below.

* incompatibility: this refers to relational contrasts between items in a semantic field. It acours in sets like scasons, days of the week,
generic Lypes etc. e.g. :“The house is red” > this automatically excludes any other colour.,

'gradable opposites: degrees of opposition are identified, e.g. : hot-cold / big-small / good — bad.
(, |Hyponymy

Refers t er- and sub-ordinate relations. Hyponymy is a hierarchical relationship existing between specific and general lexical
efers to super- - ns. : . i
items ; the meaning of the specific item is included in the meaning of the more general

¢.g.: flowers > superordinate & roses, daisies and tulips > co-hyponyms.

What does knowing a word actually mean?

It means that we can:

Recognise it in its spoken or written form.

*Recall it at will.

*Relate it to an appropriate object or concept.

*Use it in the appropriate grammatical form.

=Pronounce it in a recognisable way when speaking, 6
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A / *Direct instruction includes those times when a teacher systematicall

y demonstrates how o determine the meanings of words or
when the teacher leads the students to specific tools for discovering meaning,

Independent strategy instructi

' on: training students in strategies for vocabulary acquisition (guessing meaning from context, training
learners to use dictionaries),

Teach students to learn words independently
*Teach strategies for learning unknown words,
*Teach students to use the dictionary and thesaurus.

*Have students express themselves in writing and speech throughout the day
Vocabulary record system

*Personal dictionary (word notebooks):

—adding pictures,

—putting an L1 translation,

—putting the word into context,

~adding a synonym,

—mapping a word family.

“Keeping a diary (blogs).

«Creative writing by using newly-learned words or phrases.
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Practical implications of vocabulary acquisition research
; s ; tion.
«Incidental vocabulary learning should be accompanied by explicit vocabulary instruction

w i y more deeply.
Provide students with meaningful tasks which require them to analyse and process language
-* 'V

i s to short term memory.
«Encourage repetition and memorisation of words for students to commit word

i ities and contexts.
+Provide a number of encounters with a word through different activiti
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# /Sense relations

69, ‘comverseness: these are contrastive lexjcal relations where there is g measure of logica] reciprocity. e. &.: husband vs, wife buy vs,
sell, above vs, below.

o3 incompatibi!ity: this refers to relational contrasts between items in g semantic field, It occyrs in sets like scasons, days of the week,
generic types etc, e, . :“The house is red” > this automatical ly excludes any other colour,

c-4 sgradable opposites: degrees of opposition are identified. e.g. : hot-cold / big-small / good - bad,
C, IHypunymy
i

Refers to super- and sub-ordinate relations, Hyponymy is a hierarchical relationship existing between specific and general lexical
items ; the meaning of the specific item is inchided in the meaning of the more general one,

e.p.: flowers > superordinate & roses, daisies and tulips > co-hyponyms.
What does knowing a word actually mean? '

It means that we can;

“Recognise it in its spoken or written form. )
*Recall it at will,

*Relate it {o an appropriate object or concept,

*Use it in the appropriate grammatical form,

*Pronounce it in a recognisabie way when speaking. 4
*Spell it correctly when writing, i c
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= A word is acquireq
r’ : when the leamer can identify i :
y oral/written CoOmMmunicatjon. ean identify its meaning in and out of context and can use it appropriately and naturally in

Three approaches to vocabulary instruction

4{ Incidental learning: teacher i
-rich

\ﬂevcloping fluency with known words.

*'\/ *Direct instruction includes those times when a

teacher systematically demonstrates how to determine the meanin
when the teacher leads the students to specific fo s of words or

ols for discovering meaning,

Independent strategy instruction: training students in
learners to use dictionaries),

strategies for vocabulary acquisition (guessing meaning from context, training
Teach students to learn words independently

*Teach strategies for learning unknown words,

*Teach students to use the dictionary and thesaurus.

*Have students express themselves in writing and speech throughout the day

Vocabulary record system

«Personal dictionary (word notebooks):

—adding pictures,

~putting an L1 translation,

—putting the word into context,

—adding a synonym,

—mapping a word family.

*Keeping a diary (blogs).

Creative writing by using newly-leamed words or phrases. .

sLooking for recently learned words in storybooks, the Internet, the newspapers, etc., and noticing how they are used.
Practical implications of vocabulary acquisition research

«Incidental vocabulary learning should be accompanied by expl icit vacabulary instruction,

«Provide students with meaningful tasks which require them to analyse and process language more deeply.
*Encourage repetition and memorisation of words for students to commit words to short term memory.

«Pravide a number of encountets with a word through different activities and contexts.

sIntegrate new words with old.

. ; » i ing process.
+Both formal and semantic aspects of words need to be given attention to in the teaching/learning p

: jtems into our Memory.
«Facilitate imaging of words. Visual images can facilitate memory and can fix new ite

«Try to present vocabulary in an organised manner.

._\‘

«Use of a variety of techniques and tasks. 6"*
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